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ABSTRACT

Group work is undoubtedly considered to be a potential tool in a foreign
language learning classroom as it contributes to forming and developing
language as well as communicative competence of learners. It can be applied not
only to teaching grammar and lexical skills, for the introduction and revision of
new material but also to working with a text to improve text comprehension. In
case of academic or specialized texts, group work has proven to be essentially
productive as it contributes improvement of students’ communicative skills,
boosts students' knowledge of their areas of study, and, last but not least,
increases their English language competence in professional settings.
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PE3IOME

rPYNMNOBASA PABOTA KAK 9®PEKTUBHOE CPEACTBO
NMOHNMAHUA CNEUMAITIUSUPOBAHHOIO TEKCTA HA
YPOKAX AHITIMMCKOIO A3bIKA ANA CNELMANbHbIX LIENEW

pynnosas paGoTa HECOMHEHHO CYUTAETCH NOTEHUMANbHBIM MHCTPYMEHTOM
Ha ypokax MHHOCTPaHHOrO fA3blka, Tak Kak oHa CrnocoGCTBYeT (hOPMUPOBaHMIO U
PasBUTUIO KaK A3bIKOBbIX, TAK M KOMMYHUKATUBHLIX HaBbIKOB CTyOeHTOB. [pyn-
noeasi paboTa MOXeT NPUMEHSATLCS He TONbKO Anst 06yYeHUs rpaMmaTUYecKuM U
NeKCcMYecKkUM HaBsblkaM, ONa BBeOEHWs HOBOro maTtepuana u ero nosTopa, HO U
Ans paboTbl Hag TEKCTOM AMs YhydlleHWsl ero noHumaHus. B crnyyae ¢ aka-
AeMUYEeCcKUM UMK cneuuannsmpoBaHHbiM TEKCTOM rpynnoBas paboTta Gonee yem
NPOAYKTVMBHA, TaK Kak OHa Crnoco6CTBYeT pasBUTUIO KOMMYHUKATUBHbLIX HABLIKOB
CTYAEHTOB, paclUMpeHUto 3HaHUI B 0611acTu UX crieuuanuaaumm, U, HakoHel, YTo
HemMarnoBa)KHO, MOBLILLIEHWIO YPOBHS 3HaHWI B 0BMACTM aHIMUIACKOrO Kak A3blka
cneuuansHoro.
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Knroveenle cnoea: 2pynnoeasi paboma, crieyuanusuposaHHbill aHenul-
CKul, akaldemu4yeckuli meKcm, creyuanu3uposaHHbil meKcm, [oHUMaHue
mekcma, KOMMYHUKamUueHbIe HasbIKU.

uuenenhy

U PU3PL UChuUSULLE NPMBU UUULUSGhSULUL
SGLUSENh CLLUULU UL UMMBNRLUYES UhRNS <USNhYy
LausuusMrnd ULeLsrsuh *UWUUYUL UL
Luuruvvernhku

Fudpwiht wfuwwnwupt ownwp [Gqyh nwuwywundwu wpryniuwybinn dh-
ong k, pwuh np bwwuwnd £ nwwunnubpph |Ggulywu b hwnnpnuygwywu
hdwnigyniuutiph duwynpdwtt nu qupgwgdwup: Wu Jupnn £ Yhpwnyb) ng
dpwju pbpwywuwywu b pwnwihtu ghnbihpubph nwuwydwundwu, unp unyeh
ubpdniddwu U Yplhunyeywtu hwdwp, wyl wbpunbph hbn woluwwnbihu' qup-
gugubiint npwug pulywpdwu hdwnneniiubpp: UWwnbdhwlwu b dwutwgh-
wnwlwu nbpunbiph nbwpnid fudpwjht wtuwwmwupu b wybih wpryntuwybun
pwuh np bwywuwnnd £ hwnnpnwlygwlwu hdwnyeniuubiph quipgugdwup, dwu-
uwghwnwlwu ghwbihph Ynunwldwup, huswbu twb wugibptup Yhpwndwu
fupwudwup dJwutwghwnwwu npnpunnud:

Pwbwip pwnbp' jdpughti wopiwpwip, wbqibptup hwpndy bwwgpwly-
ubiph hwdwp, whwnbdhwhwh pbpuy, dwubwghpwlwt pbpuyp, pplipuppph
pblunid, hwnnpnwlygwlwt hdipnysnititin:

Group work implies the involvement of all students in the process of
learning. Within the framework of this collaborative activity, each learner
has his/her own investment and input into the learning process which
includes exchange of knowledge, skills and expertise.

In theoretical terms, group work is a strategy that enables students to
discuss issues or to engage in joint activities with other students in a less
threatening environment (Harmer, 1991). Group work essentially involves

the learners in interaction activities which is an important aspect of the
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language-learning process, as it gives learners the opportunity to negotiate
meaning; this leads to positive developmental effects and an increase in a
comprehensible input, pushed output (Richards, 2005; Ellis, 1994). Hall and
Hewings suggest that learning a language is a process which develops through
interaction between learners, teachers, texts and activities (Hall and Hewings,
2001). However, Ellis concludes that learner-learner interaction is more
effective than teacher-learner interaction in helping learners to acquire L2
(Ellis, 1994).

The advantages of group work are as follows:

1. Learners can themselves identify problems and find solutions to
them.

2. Learners have an opportunity to form and express their own ideas.

3. Students learn to interact with each other, with the teacher, thus
they obtain communicative skills and abilities.

4. Students encourage each other especially in mixed level classes.
When lower level students see the accomplishments of higher level students,
they get inspired and motivated.

5. Not all learners are willing to ask the teacher a question if they do
not understand something. Working in small groups enables students to ask
each other the questions that are not clear to them.

There are many types of group work activities, depending on the nature
of the task that should be accomplished. For example, the purpose of buzz
groups is to generate ideas, stimulate students’ interest and assess students’
understanding. These groups involve students engaging in short, informal
discussions, often in response to a particular question. The best discussions are
those in which students make judgments regarding the relative merits,
relevance, or usefulness of an aspect of the lecture (Brookfield, Preskill,
1999).

Another group activity is think-pair-share which aims at generating
ideas, increasing students’ confidence in their answers, encouraging

participation in public speaking. It consists of three steps. First, students think
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individually about a particular question or scenario. Then they pair up to
discuss and compare their ideas. Finally, they are given the chance to share
their ideas in a large class discussion. Think-pair-sharing forces all students to
attempt an initial response to the question, which they can then clarify and
expand as they collaborate. It also gives them a chance to validate their ideas
in a small group before mentioning them to the large group, which may help
shy students feel more confident participating.

The goal of the group activity called circle of voices is again to generate
ideas, develop listening skills, have all students participate and equalize
learning environment. This method involves students taking turns to speak.
Students form circles of four or five and are given a topic, and they should
organize their thoughts about it. Then the discussion begins and each student
should express his/her opinion. During this time, no one else is allowed to say
anything. After everyone has spoken once, a general discussion involving all
the students can be organized (Brookfield, Preskill, 1999). To encourage
students to listen more carefully to each other, the teacher can require each
person to begin by paraphrasing the comments of the previous student or by
showing how his or her remarks relate to those of the previous student.

Snowball groups/pyramids is another type of group activity, the aim of
which is to generate ideas, to narrow a topic and develop decision-making
skills. This method involves progressive doubling: students first work alone,
then in pairs, then in fours, and so on. In most cases, after working in fours,
students come together for a plenary session in which their conclusions or
solutions are pooled. Back in the large class group, one representative from
each group reports the group’s conclusions (Jaques, 2000).

The purpose of jigsaw is to learn concepts in-depth and develop
teamwork. This activity involves students becoming “experts” on one aspect
of a topic, then sharing their expertise with others. A topic should be divided
into a few constitutive parts (“puzzle pieces”). Subgroups of students should
be given a different “piece” of the topic. Each group’s task is to develop

expertise on its particular subtopic by brainstorming, developing ideas and
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researching. Once students have become experts on a particular subtopic, the
groups should be shuffled so that the members of each new group have a
different area of expertise. Students then take turns sharing their expertise
with the other group members, thereby creating a completed “puzzle” of
knowledge about the main topic (Silberman, 1996).

Fishbowl is a type of group work and its objective is to observe group
interaction, provide real illustrations for concepts and an opportunity for
analysis. It involves one group observing another group. The first group forms
a circle and either discusses an issue or topic, does a role play, or performs a
brief drama. The second group forms a circle around the inner group.
Depending on the inner group’s task and the context of the course, the outer
group can look for themes, patterns, soundness of argument, etc., in the inner
group’s discussion, analyze the inner group’s functioning as a group, or simply
watch and comment on the role play (Jaques, 2000).

Obviously, this list of types of group work activities can be continuously
replenished as every teacher might think of new approaches and techniques
when organizing group work in foreign language classroom.

However, when organizing group work activity related to specialized
text comprehension, some principles of setting up groups should be taken into
consideration. First of all, it is worth mentioning that for this type of
activities it would be reasonable to involve from 4 to 5 students in a group.
Secondly, the level of competence of students should be different in a group,
ranging from students with high to low level language competence, as it will
help the teacher to allocate different roles to different students (for example,
a student with low language competence will not be able to be cooperative
enough to lead the group). Thirdly, the ability to complete certain tasks and
the pace of learning and working should also be taken into account. The texts
for group work should be focused on a discussable problem which, in its turn,
can contribute to forming a lot of opinions. The contents of the text should be
well-suited so that the teacher could distribute the assignments to different

students to work individually. As some researchers mention, assigning a
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single role to each member of the group may be more effective in achieving
successful group work and it will be efficient if every member has something
specific to do, such as asking for and giving information, giving examples,
synthesizing and summarizing, and taking notes and recording information
(McCafferty et al., 2006; Cohen, 1994). Doérnyei and Murphey suggest that
specifying roles for each member may improve the learning, as well as
promote the development of different abilities; moreover, it may decrease the
anxiety of group members, as they know what they are expected to do
(Dérnyei, Murphey, 2003).

Another important issue that should be considered here is the
assessment of students which is an important part of group work activities,
alongside with material selection, assignments that should be completed as
well as constant reflection on the studied material. Some researchers tend to
think that when assessing students the teacher should take into account both
factors — the final work result of students and the process of their interaction
(Brown, 2001; Thornbury, 2005). Harmer suggests working out the principles
of assessment based not only on language competence but also
communicative skills, for example the skill of solving problems, actively
interacting with other group members as well as following communication
principles, etc. (Harmer, 2007). And despite the fact that students work
together, support and help each other, each of them has his/her portion of
successful and unsuccessful answers, poor and good performance. That is why
the teacher’s task should be identifying the mistakes and properly assessing
each student’s answer.

There are some stages that should be adhered to when implementing
group work activity for specialized text reading comprehension:

1. setting up groups;
new material introduction;
group work planning;

individual work planning;

AR

discussion of tasks completed by separate students;
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6. discussion of tasks completed by the whole group which implies
remarks, completions, clarifications and generalizations;

7. finalizing group work results;

8. reflection on the cognition process;

9. teacher assessment.

Working with a specialized text within the framework of group
activities has proven to be very productive in many ways. It heavily
contributes to improving communicative skills of students, boosts students'
knowledge of the areas of study, and, last but not least, it increases their
English language competence in professional settings. The activities aimed at
specialized text comprehension that are practised in group work can be
various. For example, the following specialized text is on economics, namely,
unemployment and its types.

The economy's natural rate of unemployment reféers to the amount of
unemployment that the economy normally experiences. Cyclical
unemployment refers to the year-to-year fluctuations in unemployment, and
it is associated with the short-run ups and downs of economic activity. In
most markets in the economy, prices adjust to bring quantity supplied and
quantity demanded into balance. In an ideal labor market, wages would adjust
to balance the quantity of labor supplied and the quantity of labor demanded.
This adjustment of wages would ensure that all workers are always fully
employed. Of course, reality does not resemble this ideal. There are always
some workers without jobs, even when the overall economy is doing well.

There are four ways to explain unemployment in the long run. The first
explanation is that it takes time for workers to search for the jobs that are best
suited for them. The unemployment that results from the process of matching
workers and jobs is sometimes called frictional unemployment, and it
explains relatively short spells of unemployment.

The next three explanations for unemployment suggest that the number
of jobs available in some labor markets may be insufficient to give a job to

everyone who wants one. This occurs when the quantity of labor supplied
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exceeds the quantity demanded. Unemployment of this sort is called
structural, and it explains longer spells of unemployment (Chalabyan et al.,
2016: 162-163).

The teacher can set up groups of 4 or 5, the students may be presented
with the above-mentioned text and be assigned the following tasks:

1) Entitle the present text. Possible answers can be: Unemployment,
Types of Unemployment, etc.

2) Pose questions to the text. The teacher can get the students in groups
to prepare 5 questions about the text which another group will have to
answer from memory. Questions should be factual. For example: 7. Whar is
unemployment? 2. What types of unemployment are mentioned in the text?
3. How can you explain cyclical unemployment? etc.

3) Reduce the text to exactly 100 words or reduce the total number of
sentences by 50%. This task will help the students to identify the most
important information in the text and try to convey it in as few words as
possible.

4) Insert the following sentences that are in jumbled order into the text.

5) Make up sentences with 10 unknown words from the text. This will
help them memorize new words and professional terms and, thus, the
students will be able to enrich their vocabulary.

Obviously, the teacher can apply some of the above-mentioned activities
separately or a combination of all tasks can contribute to effective and
enjoyable group work.

As it can be seen, there are many group work activities that can be
practised to improve specialized text comprehension which, in its turn,
motivates students and may result in improvement of communicative skills,
increasing both vocabulary and knowledge about their own field of study and

also encourage them to use English in professional settings.
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